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Article Info Abstract
d EER Lol RSO MR Evaluation is a major step in the educational process that measures learners'

abilities and test analysis is a tool to measure its effectiveness. The pre-internship exam is a test by which
qualification of medical assessed before entering the internship stage. Therefore, its analysis can indicate its
evaluation of the competencies of medical students. In this study, the quantitative and qualitative indices of

pre-internship exams of medical students of Hamadan University of Medical Sciences were studied.
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Introduction
Assessment is a basic step in the learning process of

learning. It measures the academic performance of a
learner during a training course. One of the methods
to assess the training is to use multiple-choice
questions. Analysis of the Tests could actually be
defined as an educational tool to reveal the learners'
competence as well as the gap between educational
goals and the amount of learning. There are different
methods to assess the level of knowledge for learners
and to be ensured the achievement of educational
goals (1).

Multiple choice questions are among the types of
written questions that are commonly used in course

activities based on the theoretical content of the

course (2-4). Although multiple-choice questions
generally assess low levels of knowledge, if properly
designed and coincident with learning objectives, they
can be applied to assess high levels of knowledge, i.e.,
comprehension, analysis, application, and problem
solution. In addition to knowledge, good writing skills
are required to write good multiple-choice questions
(6).

To complete the training process during the course, it
is necessary to study and analyze the quality of the
questions. Therefore, test analysis is an integral part of
course evaluation. In other words, test evaluation is a
dynamic process that aims to improve questions and
teaching (6) Student evaluation is one of the most

important tasks that a professor faces, however, the
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quality of many assessment methods and exams is less
than desirable. If the evaluation is based on scientific
principles and standards, it can be considered as the
most important pillar of education and the most
effective factor for improving the quality of learning
(7).

The evaluation theory of the classical test is based on
an equation in which the observed score is
hypothetically composed of a true score and an error
score. In this model, the real score of each person is
fixed and the measurement errors will be random. In
classical theory, criteria including difficulty, mean,
variance, validity, and validity of the test are estimated
and calculated (8) Also, the analysis of questions is
done in two ways, qualitatively and quantitatively.
Quantitative analysis of questions examines the three
components of level of difficulty or ease, the power of
question clarification, and deviant options (9).
Examining the structure of the questions using the
Millman checklist is included in the qualitative
examination of the questions and refers to the
percentage of questions without any structural
problems (3,4) Millman's most important goals in
designing multiple-choice questions include putting
more question information in the body of the
question, using the question to gauge a learning goal,
using fluent and clear words, not using negative words
or phrases in the question options, or highlighting
them, not using answers with the words "all options”
or "none", not using contradictory options,
independence of questions from each other, the
equivalence of questions in length and vocabulary
structures, not using repetitive words, no spelling
mistakes and arrangement of the options (10).

In addition to this qualitative analysis, it refers to the
percentage of questions that are classified based on
educational purpose using Bloom's taxonomy and
includes knowledge level classification (I),
understanding and concept (II), and application (III)
(11, 3). The use of valid multiple-choice questions at
high taxonomic levels helps medical students to

increase their conceptual understanding and to

improve cognitive reasoning and methodological
knowledge development for the complexities of
clinical practice (11).

A pre-internship test is a test by which the
competence of medical students is measured before
entering the internship stage to enter the next stage if
the necessary conditions are met, which is the
decision-making stage for patients. Given the special
importance of this test to measure the knowledge of
future physicians and ultimately improve the health of
the community, it is clear that the more standard and
scientifically-based questions are designed, the better
the tool will be to differentiate unscientific students
from scientifically qualified students. Numerous
studies have been published on the success or failure
of pre-internship exams and various factors affecting
its results have been reported. Success or failure of
medical students in factors such as GPA of diploma
and GPA of basic sciences, physiopathology and
internship, the score of pre-internship exams,
probation history, admission quota, gender, duration
of the study and student employment have been
studied. The results are in some cases contradictory
(12). The general evaluation of the multiple-choice
pre-internship multiple-choice test questions helps to
improve the level of tests based on scientific evidence,
and as a result, the improvement of the tests is used to
improve the educational level and assess students'
learning (13, 14). Therefore, due to the importance of
pre-internship exams at the beginning of the
internship and the need for its analysis (12). The study
was conducted to evaluate the multiple-choice pre-
internship exam questions for medical students of
Hamadan University of Medical Sciences in the last
three courses (2018-20) to use the results to improve

the educational level and assess students' learning.

Materials and Methods
The study is documentary research. This study

aimed to investigate pre-internship exams in medicine
in the years 2018 to 2020. The assessment tool was

performed by reviewing the pre-internship multiple-
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choice exam held in the examination center of
Hamadan University of Medical Sciences (a large
subset of the 3-country health zone). In this study, all
pre-internship exams in medicine were held in the
examination center of Hamadan University of Medical
Sciences based on classical test theory (8) and Millman
checklist (10) are analyzed in the last three periods
(September 2018, September 2019, and September
2020). The tests were evaluated in terms of
(difficulty index,

discrimination index, and test validity) and qualitative

quantitative indicators
indicators (percentage of compliance with structural
design principles and percentage of question design in
levels I, II, and III taxonomy). In this study, to have
challenges and differences in differentiating and
determining the level of taxonomy II and III, the
questions were divided into questions with high
taxonomy II) and III (and questions with low
taxonomy) (I). The structural problems of the
questions were assessed using the Millman standard
checklist. This checklist contains 18 questions and the
answer is scored based on yes and no. Each question
was reviewed by a physician and expert in the field of
medical education and according to the Millman
checklist, all items in the checklist were reviewed and
in case of non-compliance in the checklist, each
question was noted. Also, at the end of the taxonomy,
the question was identified by the same expert in the
field of medical education and was noted at the end of
the checklist. To establish inter-rater reliability,
coordination was established during the meetings to
achieve these goals. In quantitative indicators, the
level of difficulty indicates the percentage of people
who answered the question correctly, and by dividing
the number of people who answered the test correctly
by the number of people who took the test, it is
calculated and less than 0.3 difficult test, and is
classified between 0.3 to 0.7 suitable and more than 0.7

easy tests (3).

Distinctive power or discernment indicates the power
of discernment of people with high ability (high score)
and low ability (low score). The range of
discrimination index of the question is in the range
of+-1. Zero range means that the question lacks
discernment. Ranges less than zero, 0-0.12, 0.13-0.39,
and 0.40 and more indicate unacceptable, poor,
average, and good differentiation indexs, respectively.
These quantitative indicators of classical test theory
(difficulty index and discrimination index) were
obtained usage of the Excel forms in the test center for
each test.

The study was approved by the Ethics Committee of
the Research Council of Hamadan University of
Medical Sciences under the number
IR.UMSHA.REC.1398.740. Since no human samples
were used and the data were extracted from the forms
available in the test center, no individual consent was
required. Data were analyzed using SPSS software
version 20. Mean and standard deviation was used to
report quantitative variables according to the normal
distribution of data. Ratios and percentages were also

reported to report qualitative variables.

Results
All 200 questions of the last three exams in 2018,

2019 & 2020 were examined. These questions were
designed in 17 different subjects (by 17 educational
groups). The number of participants in 2018, 2019 &
2020 in Hamadan University of Medical Sciences were
24, 35 and 86, respectively. The average validity of the
tests in 2018-2020 was 0.86, 091, and 0.88,
respectively. All three tests had good validity. The
average discrimination index in 2018-2020 was equal
to 0.19, 0.09, and 0.21, respectively, which shows that
the discrimination index was moderate in 2018 and
2020 and weak in 2019 (Table 1).
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Table 1: Frequency distribution of questions with high taxonomy, without structural defects, difficulty and
discrimination index of questions in medical pre-internship exams for the years 2018 to 2020

September 2018 September 2019 September 2020
Variables (Percentage)
b (Percentage) number (Percentage) number
number
Questions with high taxonomy 116(58%) 127(63.5%) 127(63.5%)
Questions without structural
182(91%) 181(90.5%) 196%(192
problems
Number of questions with negative 41(20.5%)
ST 39(19.5%) 15(7.5%)
discrimination index
Number of questions with poor 24(12%
umber ot questions with b (12%) 84(42%) 37(38.5%)
discrimination index
Number of questions with medium 100(50%)
R 75(37.5%) 133(66.5%)
discrimination index
Number of questions with good 35(17.5%
T o quesTons W 8 (7:5%) 2(1%) 15(7.5%)
discrimination index
) 55(27.5%) 46(23%) 35(17.5%)
Number of easy questions
| i 107(53.5%) 112(56%) 122(61%)
Number of appropriate questions
Number of hard questions
38(19%) 42(21%) 43(21.5%)

The average difficulty index in 2018, 2019 and 2020
were 0.53, 0.51, and 0.49, respectively, indicating that
the questions in each of the three years were at
appropriate level in terms of difficulty (Figure 1). The
number of easy questions in medical pre-internship
exams in 2018, 2019 and 2020 was 55, 46 and 35,

More than 90% of the questions in these years were
without structural defects and in 2020 the least
structural defects were observed in the questions. In
2018, 116 questions (56% of questions) and in 2019
and 2020, 127 questions (64% of questions) were
designed at a high taxonomic level (2 and 3) (Table 1).

respectively and the number of appropriate questions

was increased (Table 1).

Chart Title

0.6
0.5
0.4
0.3
0.2
0.1

0

difficulty index
discrimination index

Figure 1: Distribution of the average difficulty index and discrimination index of medical pre-internship
exam questions for the years 2018 to 2020
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Discussion
The general results of this study showed that the

level of difficulty of the tests in the years under study
was moderate (about 0.50). The average
discrimination index of questions in the studied years
was moderate and weak (between 0.09 and 0.21). A
closer look at the results shows that more than 60% of
the questions in 2019 had a negative or weak
differentiation index, and in 2018 and 2020 this value
was about 32% and 25%. Since the closer the
differentiation index of each test is to one, the test has
better discrimination index and can differentiate
between strong and weak students in the course, so the
tests in question, especially in 2019, are well able to
differentiate. Weak students have not been strong
students. For the clean factor to improve, the difficulty
level of the questions must be desirable because
difficult and very difficult questions, as well as very
easy questions, have little resolution (8). If the level of
difficulty of the questions is desirable, the pattern of
answers and the text of the questions, and deviant
options should be considered. Questions with a
negative discrimination index indicate that in that
question, the weak group performed better than the
strong group.

Such questions have fundamental flaws that need to be
removed or fundamentally revised.

There is a lot of ambiguity in the body of the question
or options.

Other reasons for the possibility that the key option
announced by the question designer is incorrect or
that the correct answer key is entered incorrectly in
the answer sheet (8, 3). A look at different studies in
designing questions for similar tests reveals
similarities and differences. Nibret et al. In their study
on the analysis of 176 first-year students to the same
results as the present study with a discrimination
index of 0.16 and a difficulty index of 0.56. (15) In a
study conducted by Pourmirza Kalhori et al. In 2013
on the five-year process of designing medical

residency promotion exams for Kermanshah

University of Medical Sciences, the total difficulty
index of the questions was estimated at 62% and the
question differentiation index at 27%, both of which
were in the desired range (10) In the Anbari study, in
the residency promotion exams of 2012, 44.7% of the
questions were evaluated in terms of difficulty index,
and 54.1% of the questions were evaluated in terms of
appropriate differentiation index (16). In the study by
Khafagy et al In Egypt, the clean factor of questions
increased in 2013 compared to 2009 and in 2013 it was
higher than 0.3, and the difficulty of questions was
reduced from 65 to 55 (17). Since the content of the
questions are different, different results are also
expected, however, it seems that comparing the
psychometric process of the tests over time is more
important. The results of this study also show that
about 58% of the questions were designed in 2018 with
a high-level taxonomy, which has reached 64% in
subsequent years. Also in all three tests, the design of
most of the questions was structurally flawless.
Comparison of these results with similar internal or
external studies shows that these tests, which are
related to the beginning of students entering the
internship stage and students' responsibility to
patients, have been designed at an acceptable level in
terms of taxonomy. The study of Saburi et al. In 2019
in a 5-year study of the questions of the specialized
board of disciplines related to adult cancer from 2013
to 2017 showed that 54% of the questions were
designed at taxonomy level 1 and 23% at the level of
taxonomy 2(18) In the study of Pourmirza Kalhori et
al., On average, 33.4% of the questions were with
taxonomy level 1 and 66.6% were questions with
taxonomy level 2 and 3 and 62.6% of the questions
were designed without structural defects (10).
Shakornia's study of residency promotion test
questions in Jundishapur in 2010 showed that only 7%
of the questions were designed at taxonomy level 2
and 3 (19). The study of Anbari et al. The evaluation
of the promotion test for residents of clinical

departments of Arak University of Medical Sciences in
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2012 showed that 80% of the questions were designed
without structural defects and about 65.2% of the
questions were designed at taxonomy level 2 and 3
(16). In the study of Baqaei et al., that examined the
level of observance of multiple-choice questions in the
Faculty in Nursing and Midwifery of Urmia University
in 2015. The results showed that 85% of the questions
were at the level of a Bloom taxonomy and in general,
the questions of Bloom taxonomy weren’t at the
desired level. (20) Comparison of the results of this
study with other studies shows that the design of
questions in terms of structural defects and taxonomy
in questions is designed at a good and acceptable level,
however, it seems that question designers are better in
addition to paying attention to taxonomy and correct
structure in questions and The level of difficulty of the
tests, in terms of selecting the appropriate deviation
options, have passed the necessary training, and in
addition, after designing the test, the questions should
be reviewed preferably by expert and trained
colleagues to select the appropriate question and
deviation options and review the key questions.

As standard and in their study in 2012 showed that
about 35% of residency promotion questions had
structural problems that with the intervention this
amount was significantly reduced and also the number
of questions with high taxonomy was increased from
38% to 53% (21). The results of this study can be used
to improve or enhance the quantity and quality of pre-
internship questions for medical students of medical
universities. Teachers' knowledge in evaluating and
evaluating is a dynamic and continuous activity. So, it
is recommended that professors or instructors
participate in workshops around test developments
and test psychometrics and update their knowledge.
Also, to minimize the questions with a negative
differentiation index before the test, the questions
should be reviewed by the group colleagues to correct
their problems. Since most of the exams made in the
faculties and by the professors are of the objective
type, the analysis of the exams or at least some of them

is recommended for the teachers. It is also suggested

that due to the existence of an electronic test system
and the possibility of extracting test analysis, a special
kind of test management should be considered, that is
responsible for analyzing questions and responsible
for feedback to professors and even guidance and
advice on improving design and taxonomy and test

questions.

Conclusion
The results of this study showed that the pre-

internship test questions from 2018 to 2020 had a
better quality in terms of quality indicators than
previous years. As the questions are designed with a
higher taxonomy and the designers of the question are
required to observe the correct principles of question
structure. However, in terms of quantitative
indicators, the existence of a large number of
questions with a weak and negative differentiation
index indicates the need for re-examination.
Therefore, it is recommended to establish training
sessions and provide appropriate and appropriate
feedback before designing the questions, and after
designing the questions, deviant options and correct

answers should be reviewed again.
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