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Background & Objective: One of the important purpose of clinical education is to improve students' 
clinical skills. About 50% of midwifery education focuses on clinical education. One of the methods for 

assessing the performance of the student’s qualified medical sciences is the Objective Structured Clinical 
Examination (OSCE). This study was designed to qualitatively explain the views of midwifery students of 

Islamic Azad University of Kerman on OSCE exam in comprehensive examination of midwifery 

undergraduate course in maternity unit. In order to answer the question, "What are the experiences and views 
of midwifery students regarding the final examination course the method Objective Structured Clinical 

Evaluation (OSCE) "? 

Materials and Methods: In this qualitative study, a purposive sampling method was used among the 

undergraduate students of midwifery of Kerman Islamic Azad University which had made final as OSCE. 

The research was conducted to reach the sample size of 13 people, when data saturation occurred. Data were 
collected through semi-structured interviews for 30-40 minutes. The data were analyzed according to the 

descriptive- Colaizzi phenomenological approach. 

Results: In the present study, the live experiences of students obtained through interviews with them showed 

that their expectations regarding clinical evaluation with an objective structure mainly included such cases: 

the necessity of clinical evaluation in OSCE; the need to use OSCE as a standard tool in clinical evaluation; 
the necessity of fair clinical evaluation with OSCE; the anxiety of this test. 

Conclusion: In the clinical evaluation of the practicality of the test should be considered discovery of 
students 'practical skills, students' peace of mind and the administration of justice in evaluation at different 

stages of the test, and all these features are reflected in the OSCE. So this test can be used as an objective tool 

in clinical evaluation and its application to officials and relevant teachers suggested. 
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Participant Statements / 

Example: 
Basic Codes / Examples Sub- Classes Main Classes 

In the exam, we were scored based 

on our clinical skills, and teachers 

no longer gave a good score for 

students’ practical work just 

because they received a good score 

in the theoretical area.” (Student 

10) 

Clinical assessment with OSCE based 

on student clinical skills instead of 

judgment based solely on individuals' 

theoretical ability 

OSCE, the Ground for 

Attention to Clinical Skills 

of Students 

 

Providing practical 

clinical evaluation 

in OSCE “The exam helped me understand 

my problems and I attempted to 

improve my weaknesses. Now, I 

know my weaknesses and issues.” 

(Student 11) 

 

Student bug fixes during the final by 

the OSCE and learning what to learn 

as a midwife 

Achieving minimums in 

midwifery for students with 

OSCE 
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I thought that similar to the 

apprenticeship test, all students will be 
scored the same in the final exam 

regardless of their competency. 

Nonetheless, we were scored fairly in 
the OSCE.” (Student 3) 

OSCE's success in separating skilled 

and unskilled individuals in the clinic 
Clinical Evaluation Based 

on Student Competence 

 

The necessity of 

Using OSCE in 

Clinical Evaluation 

as an Objective 

Tool 

“Instructors are not in harmony in 

terms of teaching techniques (e.g., 
prepping and draping), which 

increased ambiguity in the final exam. 

Meanwhile, the OSCE followed 
standard principles and instructors’ 

preferences were no longer a priority.” 

(Student 2) 

Clinical evaluation based on standard 

principles with the OSCE as a result 

of the coordination of evaluation by 

instructors 

Preventing the Effect of 

Lack of Coordination on 

Instructors' work in Clinical 

Evaluation 

“I will not blame destiny or chance 

even if I do not pass the exam. In a 

traditional exam, however, all of 

those who fail the exam blame it on 

bad luck and getting hard 

questions.” (Student 1) 

Matching stations for all students Identical Stations for all 

Students 

 

 

 

Fair Clinical 

Evaluation with 

OSCE 

“I was not that concerned with 

lacking a skill in a station and 

knew that I could make it right in 

the next stations.” (Student 6) 

Ability to test clinical skills at 

different stations 

Assessing Different Aspects 

of Students’ Skills 

“Students misuse the teacher 

assessment opportunity. In case of 

the OSCE, however, no one blames 

teachers since the scores are 

precisely related to students’ 

answers.” (Student 1) 

The student is not to blame teacher 

and the prevention of consideration 

by the teacher 

Preventing Conditional 

Evaluation 

“Attending briefing sessions 

should be obligatory to students. I did 

not attend them and I really missed out. 
I listened to the voices recorded during 

the session and really regretted not 

being able to attend it.” (Student 6)  

The presence of students in the 

briefing session reduces stress on the 

test. 

Familiarization with 

Clinical Evaluation Goals 

through OSCE and Stress 

 

 

 

 

 

 

Stressful Nature of 

the OSCE 

 

 

 

 

 

 

 

“Each station had clear 

instructions, specifically since we 

were informed that the stations’ 

orders were similar to a maternity 
ward. First, we would diagnose a 

parturient woman based on her 
ultrasound and test results and the 
process would end with our diagnosis. 

Then, we would take the history of 

another parturient woman and ask for 
exams or treatments. The test stages 

were similar to those experienced in a 

maternity ward, which is why we 

had no confusion about the 

process.” (Student 5) 

 

Reduce student stress due to the 

similarity of OSCE stages and 

stations with what is in the clinic 

 

Effect of Structuring of 

Stations on Stress in OSCE 

“I was constantly worried about 

the next stations and wondered 

whether I could pass them 

successfully or not, which 

increased my stress and prevented 

me from focusing on the station I 

was already on.” (Student 7) 

Decentralization of students in each 

station due to the multiplicity of 

OSCE stations 

Effect of the Number of 

Stations on Stress in the 

OSCE 

“Teachers should pass all stations one 
after another to realize how much 

pressure students go through during 
the exam.” (Student 7) 

Increased stress in the OSCE due to 

lack of time at each station 
Effect of Time Considered 

for Each Station on Stress 

in the OSCE 

 [
 D

O
I:

 1
0.

52
54

7/
ed

cj
.1

3.
40

.1
5 

] 
 [

 D
O

R
: 2

0.
10

01
.1

.2
25

19
52

1.
13

99
.1

3.
40

.1
.4

 ]
 

 [
 D

ow
nl

oa
de

d 
fr

om
 e

du
jo

ur
na

l.z
um

s.
ac

.ir
 o

n 
20

25
-1

0-
24

 ]
 

                            10 / 16

http://dx.doi.org/10.52547/edcj.13.40.15
https://dor.isc.ac/dor/20.1001.1.22519521.1399.13.40.1.4
https://edujournal.zums.ac.ir/article-1-1266-en.html


            24 

 

 [
 D

O
I:

 1
0.

52
54

7/
ed

cj
.1

3.
40

.1
5 

] 
 [

 D
O

R
: 2

0.
10

01
.1

.2
25

19
52

1.
13

99
.1

3.
40

.1
.4

 ]
 

 [
 D

ow
nl

oa
de

d 
fr

om
 e

du
jo

ur
na

l.z
um

s.
ac

.ir
 o

n 
20

25
-1

0-
24

 ]
 

                            11 / 16

http://dx.doi.org/10.52547/edcj.13.40.15
https://dor.isc.ac/dor/20.1001.1.22519521.1399.13.40.1.4
https://edujournal.zums.ac.ir/article-1-1266-en.html


Nikkhah et al

 [
 D

O
I:

 1
0.

52
54

7/
ed

cj
.1

3.
40

.1
5 

] 
 [

 D
O

R
: 2

0.
10

01
.1

.2
25

19
52

1.
13

99
.1

3.
40

.1
.4

 ]
 

 [
 D

ow
nl

oa
de

d 
fr

om
 e

du
jo

ur
na

l.z
um

s.
ac

.ir
 o

n 
20

25
-1

0-
24

 ]
 

                            12 / 16

http://dx.doi.org/10.52547/edcj.13.40.15
https://dor.isc.ac/dor/20.1001.1.22519521.1399.13.40.1.4
https://edujournal.zums.ac.ir/article-1-1266-en.html


            26 

׳

 [
 D

O
I:

 1
0.

52
54

7/
ed

cj
.1

3.
40

.1
5 

] 
 [

 D
O

R
: 2

0.
10

01
.1

.2
25

19
52

1.
13

99
.1

3.
40

.1
.4

 ]
 

 [
 D

ow
nl

oa
de

d 
fr

om
 e

du
jo

ur
na

l.z
um

s.
ac

.ir
 o

n 
20

25
-1

0-
24

 ]
 

                            13 / 16

http://dx.doi.org/10.52547/edcj.13.40.15
https://dor.isc.ac/dor/20.1001.1.22519521.1399.13.40.1.4
https://edujournal.zums.ac.ir/article-1-1266-en.html


Nikkhah et al

 [
 D

O
I:

 1
0.

52
54

7/
ed

cj
.1

3.
40

.1
5 

] 
 [

 D
O

R
: 2

0.
10

01
.1

.2
25

19
52

1.
13

99
.1

3.
40

.1
.4

 ]
 

 [
 D

ow
nl

oa
de

d 
fr

om
 e

du
jo

ur
na

l.z
um

s.
ac

.ir
 o

n 
20

25
-1

0-
24

 ]
 

                            14 / 16

http://dx.doi.org/10.52547/edcj.13.40.15
https://dor.isc.ac/dor/20.1001.1.22519521.1399.13.40.1.4
https://edujournal.zums.ac.ir/article-1-1266-en.html


            28 

 [
 D

O
I:

 1
0.

52
54

7/
ed

cj
.1

3.
40

.1
5 

] 
 [

 D
O

R
: 2

0.
10

01
.1

.2
25

19
52

1.
13

99
.1

3.
40

.1
.4

 ]
 

 [
 D

ow
nl

oa
de

d 
fr

om
 e

du
jo

ur
na

l.z
um

s.
ac

.ir
 o

n 
20

25
-1

0-
24

 ]
 

                            15 / 16

http://dx.doi.org/10.52547/edcj.13.40.15
https://dor.isc.ac/dor/20.1001.1.22519521.1399.13.40.1.4
https://edujournal.zums.ac.ir/article-1-1266-en.html


Nikkhah et al

‐

‐

 

 

 [
 D

O
I:

 1
0.

52
54

7/
ed

cj
.1

3.
40

.1
5 

] 
 [

 D
O

R
: 2

0.
10

01
.1

.2
25

19
52

1.
13

99
.1

3.
40

.1
.4

 ]
 

 [
 D

ow
nl

oa
de

d 
fr

om
 e

du
jo

ur
na

l.z
um

s.
ac

.ir
 o

n 
20

25
-1

0-
24

 ]
 

Powered by TCPDF (www.tcpdf.org)

                            16 / 16

http://dx.doi.org/10.52547/edcj.13.40.15
https://dor.isc.ac/dor/20.1001.1.22519521.1399.13.40.1.4
https://edujournal.zums.ac.ir/article-1-1266-en.html
http://www.tcpdf.org

