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Background & Obijective: Clinical education is a fundamental part of nursing education.
Management's role in nursing is vital and is closely related to the quality of care in medical
centers. The present study was conducted to explain the experiences of final-year nursing
students from the nursing management internship course.

Materials & Methods: The present study is a conventional content analysis study conducted
with the participation of 18 final-year nursing students. Data collection was done through semi-
structured interviews. The interviews were transcribed verbatim and analyzed using MAXQDA
software version 2020, from which themes were inductively extracted. Data analysis led to the
extraction of two themes and seven categories.

Results: The first theme was guiding experiences, which included five categories of
professional communication practice: strengthening teamwork skills, understanding multiple
roles, understanding legal aspects, and enhancing personal development. The second theme was
obstacles and experiences, which included two categories: understanding work stress and an
inappropriate organizational atmosphere.

Conclusion: According to the findings of the present study, passing the nursing management
internship course can lead to the formation of a real perception of the tasks and responsibilities
of the nursing profession in students. These perceptions can either strengthen or weaken
students' professional outlooks. Therefore, the findings of this study can be valuable in
designing nursing internships.
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Introduction

The primary mission of nursing education programs is to
train competent nurses with the knowledge and skills
necessary to provide high-quality nursing care and
maintain and promote community health [1]. Nursing
education is a part of the higher education system that
deals with human life, and paying attention to its various
aspects is particularly important [2]. Nursing education
comprises two complementary parts: theoretical and
clinical education [3]. Clinical practice is a vital and
inseparable aspect of nursing learning [4] and provides a
unique opportunity for students to encounter and
experience the complexities and realities of patient care

[5]. During their four-year education, in addition to
theoretical courses, nursing students must complete
many practical courses, mostly clinical internships, in
real environments to gain the necessary preparation to
work in these environments [6]. In Iran, the internship
program was implemented as an innovation in the
nursing education structure to improve the quality of
nursing education and provide clinical services, and
providing a comprehensive and community-oriented
approach to nursing since 1992 and currently, students in
the last year of their bachelor's degree enter the
internship course [7]. Nurses play a vital role in
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implementing this plan and facilitating the learning
process for nursing students [8]. Collaborating with
knowledgeable and supportive nurses can help reduce
nursing students' stress levels in the clinical learning
environment [9]. On the other hand, nurses' negative
attitude and behaviour hinders students' learning in the
clinical environment [10]. Nurses make a huge
difference in the learning experience of nursing students
and have a profound impact on them [11]. A qualitative
study in Tabriz showed that educational, communication,
and psychological factors are important in establishing
relationships between students and nurses. Self-
confidence was reported to be the most important factor
in establishing such a relationship [12]. The results of
Rebeiro's systematic review showed that insufficient
time and educational materials are the main factors in
poor communication between nursing students and
nurses [13]. One of the sections in nursing internships is
nursing management, a crucial role that nursing students
will encounter after graduation [14]. Nursing
management is not a trivial responsibility; it is vital and
closely linked to the quality of care provided in
healthcare settings [15]. Therefore, the nursing service
management internship course is particularly important
due to its leadership role in clinical nursing activities
[16]. Some learning activities in clinical education will
increase management and leadership skills in nursing
students, which will improve the provision of nursing
care and achieve the goals of healthcare organizations.
By completing the management course, they can play a
successful role in today's complex healthcare system
[17]. The results of a mixed study by Mehraban et al.
showed that students often became very skilled in
performing routine activities such as writing daily
reports, handovers, and ward rotations. Still, they had
little skill in specific and non-recurring activities such as
monthly requests for needed equipment and participation
in training for nursing staff. In the qualitative section,
two categories of learning experiences (five
subcategories of organization, coordination, control,
cognition and planning, and recording and reporting) and
internship problems (three dimensions of problems
related to the instructor, nature of the internship, and
internship environment) were obtained [18]. Despite the
significance of the nursing management internship
course for nursing students' professional competence and
career success, very few studies have been conducted on
the topic. Additionally, while both instructors and nurses
play a role in this internship, the absence of an instructor
with the students and the varied nature of management

tasks taught by nurses in different wards present a
significant challenge for nursing students. Therefore, it
is essential to explore the experiences and perceptions of
nursing students, as they are the primary participants in
this internship. Given our limited knowledge, qualitative
research is particularly suitable for this situation, as it
focuses on understanding and exploring rather than
simply explaining or manipulating variables [19, 20].
Considering the importance of nursing management
education and the limitations of studies in this field, the
present study was conducted to explain the experiences
of final-year nursing students from the nursing
management internship course in 2024.

Materials & Methods

Design and setting(s)

The present study is a qualitative research project
employing a conventional content analysis approach,
conducted from May 1, 2024, to November 30, 2024.
Content analysis is a qualitative research method used to
classify words and phrases within text. It describes the
content obtained from communications systematically
and objectively [21]. Therefore, in the present study,
using this method, individuals' perceptions and
behaviours in the real world were examined in depth, and
the phenomenon was described.

Participants and sampling

The participants included 18 undergraduate nursing
students from Shahid Beheshti School of Nursing and
Midwifery in Rasht who had experience in completing
an internship course in nursing management. Purposive
sampling was employed to achieve maximum variation
in characteristics such as age, professional interest,
gender, and grade point average, providing the
researcher with more comprehensive insights into
students' understanding of working with nurses. The
inclusion criteria for the study included eighth-semester
undergraduate  nursing  students completing a
management internship course and desiring to
participate.

Data collection methods

Data collection was conducted through semi-structured
interviews that lasted 20 to 40 minutes after explaining
the study objectives and obtaining informed consent
from the participants. The interview began with general
guiding questions from the researcher, followed by
clarifying questions (such as "Why?" "How?" and
"When?") based on the content and experiences shared
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by the participants. Additionally, the interviews were
recorded with the participant's consent and transcribed
verbatim. The interviews were conducted individually in
the quiet settings of the educational classrooms at
Poursina and Razi hospitals in Rasht. The interview
began with the main question, "What was it like working
with nurses in the course?" and, as needed, probing
questions such as "Can you explain further?" or "When
you say..., what do you mean?" were used to guide the
interview. Sampling continued until data saturation was
reached, meaning no new information emerged from
participants during the interviews.

Data analysis

Data analysis was performed using the Graneheim
method [22] and simultaneously with data collection.
First, the interviews were typed word by word. Then, the
texts were reread several times, and the initial codes were
extracted. Similar codes were placed in the same
category, then more comprehensive categories were
formed, and finally, the main themes hidden in the data
were extracted. In the present study, conventional
content analysis was performed using MAXQDA
software version 2020 to analyze the data.

Table 1. Demographic characteristics of study participants

Accuracy and trustworthiness

To ensure the accuracy and reliability of the data, the
Lincoln criterion was applied, which includes validity,
verifiability, transferability, and dependability [23]. The
researcher engaged with the participants over an
extended period. After extracting the initial codes, these
were shared with the participants to gather their feedback
on the accuracy of the codes and interpretations. If any
codes were found to be inconsistent with the participants'
views, corrections were made accordingly. Also, two
members of the scientific committee and experts in the
field of qualitative research used the control method, and
consensus was reached on the selected codes and
classifications.

Results

The study's purpose was to interview 18 final-year
nursing students, resulting in the extraction of 680 codes.
The participants had a mean age of 22.38 years, with a
standard deviation of + 1.52. Twelve were female, and
six were male. The demographic characteristics of the
study participants are shown in Table 1.

Participant number Age gender Academic semester Marriage status
Participant 1 22 Male 8 Single
Participant 2 23 Female 7 Single
Participant 3 21 Male 8 Single
Participant 4 25 Female 8 Married
Participant 5 22 Female 8 Single
Participant 6 22 Male 7 Single
Participant 7 23 Female 7 Single
Participant 8 22 Female 8 Single
Participant 9 21 Male 8 Single
Participant 10 23 Female 8 Single
Participant 11 22 Female 7 Single
Participant 12 22 Male 8 Single
Participant 13 26 Female 7 Married
Participant 14 21 Male 7 Single
Participant 15 23 Female 8 Single
Participant 16 22 Female 7 Single
Participant 17 21 Male 8 Single
Participant 18 22 Male 8 Single

Table 2 presents an example of how participants'
statements were inductively organized into themes,
categories, and subcategories.

The results of this study regarding students' perceptions
of the nursing management internship reveal two themes

and seven categories. Some experiences contribute
positively to students' professional development, while
others result in stress and uncertainty about their future
careers (Table 3).
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Table 2. Sample of them, category, and Subcategory and participant statement

Them Category Subcategories Participant statements (Example)

"We felt the challenges of nursing more
acutely than ever, given all the work
pressure, coordination, and
responsibility involved..."

-The importance of the legal aspect of nursing work
Understanding work stress  -learning about the legal aspect of nurses' work
-Importance of documentation

Obstacles -Forced labor imposed on students
experienced -Assigning non-nursing work "1 became very frustrated when the
-Inappropriate treatment of students nurses would blame their workload on

Inappropriate organizational - -Favors for education the students. If there was an issue in the

atmosphere -Taking bribes for education o th 1d hastil th
-Coercion and disregard for the role of the student ward, they wou as_l.y aﬁcuse €
-Assigning irrelevant work and lack of ethics students of failing.

-Blaming students for mistakes

Table 3. Themes, categories, and conceptual codes extracted from the data

Themes Categories Subcategories

-Communication with patients
-Communication with doctors
-Communication with nurses
-Communication with other personnel

Professional communication practice

-Two-way cooperation and interaction
-Teamwork and division of labor
Strengthening teamwork skills -Mutual service
-Mutual respect
-Increasing the spirit of cooperation and participation

-The educational role
-The consulting role
-The coordinating role
-The managerial role
Understand multiple roles -Familiarity with the non
-Clinical aspects of nursing
-Nurses as role models for students
-Empathy with patients
-Learning from nurses' behavior

Guiding experiences

-The importance of the legal aspect of nursing work
Understand legal aspects -learning about the legal aspect of nurses' work
-importance of documentation

-Increasing job readiness,

Speed of action and time management

-Feeling of independence and self-confidence
Enhancing personal development -Increasing interest in the profession

-Having a critical perspective

-Strengthening work ethics and conscience

-Seriousness at the same time sincerity

-Understanding the difficulty of the work
-Work discipline
-Labor shortage
-High work pressure
Understanding Work Stress -Gap between clinical and theory

-Special aspects of nursing
-Understanding real nursing

Obstacles experienced -Understanding the tension and morale of nurses
-Understanding the responsibility of nursing

-Forced labor imposed on students
-Assigning non-nursing work
-Inappropriate treatment of students

Inappropriate organizational -Favors for education

atmosphere -Taking bribes for education

-Coercion and disregard for the role of the student
-Assigning irrelevant work and lack of ethics
-Blaming students for mistakes
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Guiding experiences

This theme includes the following categories: 1-
Practicing professional communication 2- Strengthening
teamwork 3- Understanding role diversity 4-
Understanding legal aspects 5- Strengthening personal
development.

Professional communication practice

Nursing Management Internships and working with
nurses lead nursing students to learn and practice
professional communication.

In this regard, Participant Number 4, a working female
studying in semester 8, said: "Another thing was
communication. When | was in the ward, | learned how
to communicate with the doctors and the nursing office."”
Participant number 8, a working female studying in
semester 8, said: "... I think my best experience was the
ability to communicate with staff, patients and other
wards, which was very limited before this course, and we
only had contact with the instructor ..."

Strengthening teamwork skills

Experience working as a team with nurses is one of the
advantages of a nursing management internship, as the
participants mentioned.

Participant number 5, a working female studying in
semester 8, said: "... When I saw that in a CPR operation,
the ward nurse was responsible for the drug therapy, the
nurse in the adjacent ward was responsible for the
Cardiac compression, and the anaesthesia team worked
on the respiratory system, the importance of division of
labour and teamwork became clear to me..."

Understanding legal aspects

The nursing management Internship has increased
students' awareness of the legal aspects of the nursing
profession. In this regard, participant number 3, a
working male studying in semester 8, said: "The nurses
helped us a lot and taught us the legal aspects of
nursing."

Enhancing personal development

The experience of working with nurses has enhanced the
practical and personal skills of nursing students, which
will be advantageous for their professional futures. In
this regard, student number 13, a working female
studying in semester 7, said: "...One of the important
things | learned was when | entered the ward, which
tasks to do first and in what order to do them so that |
could finish the tasks on time..."

Obstacles experienced

This theme includes two categories: 1- Perception of
work stress and 2- Inappropriate organizational
atmosphere.

Understanding work stress

Working with nurses in a real environment without a
trainer has led to an understanding of the working
conditions of the nursing profession. Participant number
9, a working male studying in semester 8, said: "...I was
in a very busy ward with 26 patients and two nurses, and
the nurses had to do their work very quickly..."
Participant number 11, a working female studying in
semester 7, said: "... We felt the hardship of nursing more
than before, all this work pressure and coordination and
responsibility..."

Participant number 15, a working female studying in
semester 8, said: "... One day, we were in the supervisor's
office, where there was a lot of work, and it was different
from the ward, and we saw a new and special aspect of
nursing..."

Inappropriate organizational atmosphere
Nurses' mistreatment of students in the wards, including
shifting their responsibilities onto the students and
holding them accountable for mistakes, has led to
dissatisfaction among students in the nursing
management course. Moreover, the education provided
to students is frequently contingent upon completing
clinical tasks nurses assign. Participant number 6, a
working male studying in semester 7, said: "... | was very
annoyed; the nurses would blame their work on the
students, or if there was a problem in the ward, they
would blame the students and quickly say that the
students were failing...." Participant number 12, a
working male studying in semester 8, said: "....They
gave me most of the clinical work, and when | protested
that they were giving me management tasks, they said,
"You're a student, and you have to do it..." In other
words, they were officially abusing me...."

Discussion

The present study aims to explain the experiences and
perceptions of final-year nursing students about nursing
management internship courses. The present study's
findings showed that students' understanding and
experience of nursing management internship included
two main themes: 1. Guiding experiences and 2.
Obstacles experienced.
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Very few studies have been conducted on nursing
management internships. In Iran, only a limited number
of studies exist, which may be attributed to variations in
nursing curricula across different countries. In some
cases, the nursing management course may be absent
from the curricula of other nations or presented under
different titles, making it challenging to conduct
extensive comparisons with results from other studies.
The results of a qualitative study by Rigobello et al. in
Brazil [24], which aimed to explore the perceptions of
students, nurses, and nursing professors regarding the
Supervised Curricular Internship (SCI) course—
seemingly equivalent to the nursing management
internship course in Iran—indicated that this course is
essential for acquiring and developing management and
leadership skills, as well as effectively managing nursing
resources and bureaucratic processes. Also, in a study
conducted by Bahrami Rad [25] using qualitative content
analysis in Iran, the presence of students on night shifts
and working alongside nurses led to the extraction of two
main themes: gaining new experiences and students'
work independence. The comparison of the mentioned
studies' findings with the present study's findings
indicates that the results are consistent. The presence of
students alongside nurses in the absence of the instructor
helps them gain professional competency and an
understanding of their real job situation; in other words,
these experiences guide students. The value of high-
quality clinical education in fostering personal and
professional development and enhancing clinical nursing
skills is undeniable [26]. However, students may also
face harm and bullying, which can contribute to
psychological reactions that lead to an intention to leave
the nursing profession [27]. Part of the student's
experiences in the present study is the perception of work
stress and inappropriate organizational atmosphere.
Presence in clinical environments during internship
courses exposes nursing students to professional
challenges. One of the challenges identified in a
qualitative study conducted in Saudi Arabia with final-
year nursing students was that nurses instructed students
to perform non-nursing tasks, aligning with the present
study's findings [28]. Additionally, Ahmadi's study [29]
in Iran revealed that a lack of support and shortcomings
in welfare and professional identity pose challenges for
internships, which is also consistent with the findings of
this study. The results of the study by Rezakhani et al.
also showed that inappropriate organizational
atmosphere and incorrect social norms, such as abuse of
students and inappropriate behaviour towards them, are

the major problems of students in nursing management
internships [30]. Blaming students for errors inwards,
forced labour, and ignoring the role of students are issues
that students mentioned in the present study. In this
regard, the results of a qualitative study showed that
bullying and physical and psychological violence against
nursing students occur in clinical environments, which
requires fundamental reform in the organizational culture
of educational and medical centres [31]. This aligns with
the findings of the present study. In a qualitative study,
an ineffective professional practice environment—
characterized by inappropriate professional interactions
and poor adherence to clinical standards—was identified
as a challenge in professional education, which also
corresponds with the findings of this study [32]. Clinical
learning is challenging, unpredictable, stressful, and
ever-changing, and negative clinical experiences affect
students' self-confidence, attitudes, and learning. In
addition to wasting time and energy for learners,
significant financial burdens are imposed on the
educational system, along with mental stress and burnout
among students by the end of their training period [33].
Therefore, it is essential to implement policies that
enhance collaboration between hospital education
systems, managers, and nursing personnel. Creating a
supportive culture and environment for teaching and
learning is vital, which includes clearly defining
students' job descriptions to improve the quality of
education and increase nursing students' satisfaction.

Another finding of the present study is the enhancement
of professional experiences, which is consistent with the
findings of other studies. In this context, the results of
BahramiRad's study indicated that internship courses are
associated with acquiring new experiences and
developing professional independence [34]. In this study,
students reported understanding the diverse roles of
nurses practising professional communication and
strengthening teamwork skills, which is consistent with
the study's findings by Adel Mehraban et al. [18].
Conversely, Chuan and Mamaghani report that high
workloads and insufficient opportunities negatively
impact the relationship between students and nurses [12,
35]. The clinical learning environment includes four
characteristics: the physical space, psychosocial and
interactive factors, organizational culture, and teaching
and learning components that affect students' learning
experiences, and these characteristics often determine
the achievement of learning outcomes and students' self-
confidence [36]. One of the limitations of the present
study was the unwillingness of some nursing students to
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be interviewed, so it is recommended that further studies
be conducted with a larger sample size.

Conclusion

According to the findings of the present study, passing
the nursing management internship course can lead to the
formation of a real perception of the tasks and
responsibilities of the nursing profession in students.
These perceptions can either strengthen or weaken
students' professional outlooks. Therefore, the findings
of this study can provide valuable insights for designing
nursing internships
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